Continuous provision/freeflow/environmental planning

What is continuous provision/curriculum?

The continuous provision can be thought of in terms of the context to support the adult directed and adult initiated opportunities that supports children.

They include those basic resources and experiences that are constantly available which are provided as a result of practitioners knowledge of the developmental needs of the children using the space, and children’s interests. This should reflect breadth, range and balance in terms of the 6 areas of the curriculum, children’s interests and developmental levels. It should include indoors as well as outdoors.
Does this need to be recorded on a planning sheet?
Yes, this should be recorded at a basic level which is manageable. 

Why does it have to be recorded?

To record the reasons for the choice of this provision. 
This should be carried out in dialogue with colleagues working in the space.

The recording should not be an onerous task, just a consideration or reflection.

There was an initial proforma for this, (in the guidance pack offered at the EYFS observational assessment training), but you may wish to modify this according to your needs, or use another of your choice. 

How do I plan for continuous provision, what is the process?

At the start of a period of time the team should agree what opportunities the children need at particular stages of their development. 

This should include consideration of the physical surroundings and what the purpose of the surroundings are, and what resources are basic, and what will be added as an enhancement later.
It can sometimes be helpful to think of the environment as the ‘third teacher’,; this indicates the importance of  continuous provision for our children.

Do I need to plan for continuous provision each week or change it each week?

No not necessarily or formally, but if there is a need to add a new resource as a result of new knowledge about a  child or children ( such as some learning which has taken place or new interests), it may be worth annotating your continuous provision planning in the light of this. 
Do I need a medium term plan for the baby room?

No, because your careful thoughts around the development of your continuous provision will replace this need.

Planning for groups/ Planning for individuals
When do I plan for groups of children and when do I plan for individuals?

There is no definitive rule for this, different stages of development will require different approaches.

The younger the child, the less able they are to work in groups, therefore younger children will benefit from planning around individual needs.

When children become more able to work together, either in parallel or cooperatively, this can be noted and steps towards this process of group planning can begin. This will probably be more possible at around approximately 36 months, but this will vary depending upon the individual developmental needs of each child.

Group plans may reflect the particular interests of particular groups of children, or they may reflect the next steps in learning for particular groups of children, if these children share them.

However, being engaged in play with the group of children and the quality of the interaction with them in these group situations is far more important than the detail included in a planning proforma. Through your interaction with each child you will still be addressing their individual needs ( and assessing what is taking place)  even within a group situation
When should this group learning happen?

It is inappropriate to draw children away from their own chosen activity/play to come and work within a group situation. This gives the children the message that it is the adult who is important, and not them; it creates a work/play divide.

This may lead us to consider our daily routine and how we can accomplish this balance, it may be that organising a small group time within the daily routine for those children will support the process of group learning.
If I plan for groups of children then what is the point of doing observations on individual children?

If we do not continue to carry out individual observations for individual children we will not be ‘tuning into them’, we cannot understand the whole child including their individual next steps in learning, which may change at any point from the group of children they were planned to work with. We also need to continue to do individual observations to be aware of each child’s  interests, dispositions and needs. The information gained from individual observation of the children may change the actual group that the child works within. The information will also help you decide what interaction you will need to have with an individual within a group learning situation.
In other words the individual information gathered from observations  will be used to feed into group plans, and help the adult in supporting the child better within the group situation.

How do I link next steps to plans?

Adults can feel under pressure to think up a new next step every time the conduct an  observation, This is not the case. And you  don’t have to be think up next steps for the sake of it  or because  you are expected to provide something new 
In many cases the next step for a child may be to consolidate, or extend or revisit an aspect which is already the preoccupation of a child. Another option is that the next step   may be to follow a particular line of enquiry by providing resources within the continuous provision. 
There may not actually be a follow up next step to be planned for as the information gained may not require this.

Observations

How do I make regular observations of children who only attend the setting now and then?

Continue to plan for and to record narrative observations when you know that the child will  attending in order to really get to know them. Where possible finding out about what the child remembers from last visit and what the child has experienced since this, will help, this may depend upon the child’s verbal ability, or communication skills.

Planning for the next steps may be more complex, in that development can be very rapid between sessions attended and  interests may change quickly.  This is particularly the case the younger the child  which is why it is important to continue to plan for narrative observations. 
Next steps may be identified if they can be supported there and then while the child continues to be in attendance during the day of the observation, otherwise they should be very broad and open-ended so that the practitioner can respond to the child.

When working with children who  only attend now and again the role f the key person is really important in getting to know and communicate with parents or carers. By doing this  they will be able to  find out what has been happening in the child’s life since the last visit and this will help with interacting with the child and supporting their learning and interests.
This will apply also to those children who attend intermittently, although the planned nature of observation may be less possible, and more spontaneous. Anecdotal observations will also be very important for these children.

